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ABSTRACT

Thesis. The purpose of the study is to clarify the essence of the concept of ‘soft
skills” and determine the types that should be formed in senior preschoolers; to ex-
plain emotional intelligence and adaptability as one of the soft skills of senior preschool
children, to specify their content; to substantiate the essence of theatrical activity
and types of theatre in preschool education; to explain the use of theatrical activity
for the formation of soft skills, in particular emotional intelligence and adaptability,
in senior preschoolers.

Concept. The relevance of the topic is related to the need for a personality
of the XXI century to master a variety of soft skills, in particular emotional intelligence
and adaptability. It is precisely in the preschool age when the foundations of these skills
are formed, that theatrical activity has a significant potential for their development.

Result and conclusion. The research reflects different approaches to the interpreta-
tion of the concept of ‘soft skills” and the classification of this phenomenon. It defines
the content of the terms ‘emotional intelligence’ and ‘adaptability’ as soft skills of senior
preschool children. It is characterised by theatrical activity in preschool education in-
stitutions as a means of forming emotional intelligence and adaptability in senior
preschoolers. The conclusion of the study emphasises the effectiveness of the use
of theatrical activity for the development of soft skills of pupils of the senior group
of preschool education institutions and reflects the variety of forms of its manifestation.
Keywords: theatrical activity, senior preschooler, preschool education institution, soft
skills, emotional intelligence, cognitive activity, adaptability

INTRODUCTION

Throughout life, a person acquires a certain set of knowledge and abilities. The point
of reference for defining a set of key competences should be the world of the future
and the newly developing labour market, which we are only able to define approxi-
mately (Kobylarek, Plav¢an et al., 2021). The competence model, which is embedded
in the concept of lifelong learning, includes communication competences, multi-lingual
and multi-cultural competences, digital competences, entrepreneurship competences,
openness to science and culture, social and civil competences (Kobylarek, Jakubowska et
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al. 2021). In view of this and the need to anticipate future trends and be able to live
in the new environment, people need to have soft skills.

Mastery of soft skills is essential for success of personality in the 21st century. It helps
to unlock an individual’s personal potential, self-realisation and self-development. Such
skills are formed from childhood, and this process continues throughout a person’s life.
That is why the most important task of preschool education is to effectively promote
the foundation of soft skills in various ways, including through theatrical activities.
Theatrical activity is one of the most effective means of forming flexible skills in senior
preschool children. It implements many tasks, comprehensively combines music, acting,
visual, fine, literary and other arts, positively influencing the development of cognitive
and sensory skills (memory, imagination, attention, thinking, speech, self-awareness, per-
ception of colour, shape, properties of objects, etc, empathy, understanding the emotions
of others and expressing one’s own, interaction with peers and adults, responsibility, etc.),
creativity and imagination skills, self-service, self-regulation, self-identification, time
and space orientation, ethical and aesthetic norms and rules of behaviour, technological
literacy skills, perception of art and culture of the native land, civic awareness, etc.

Soft Skills: The Essence and Types which Should be
Formed in Senior Preschoolers

Soft skills are skills based on the ability of an individual to respond effectively
to new challenges, to adapt quickly and skilfully to different circumstances, and to per-
form certain tasks in a productive and creative manner. In the 21st century, the concept
of soft skills covers a wide range of skills and includes certain basic knowledge. We
can define the concept of ‘soft skills’ as skills that play an important role in interacting
with other people, including the ability to adapt to new situations, find non-standard
solutions to problems, cooperate in a team, contributing to successful self-develop-
ment and self-realisation of the individual, increasing competitiveness in the labour
market. Indeed, there is a two-way relationship: soft skills are developed in the social
environment and the social environment influences the development of soft skills.
The quality of the social environment determines “values, that the child gradually
learns and accepts as a part of their own mental world, value preferences and social
interactions” (Kralik & Mahrik, 2019, p. 8896). A person’s understanding of life’s
orientations from childhood helps him or her understand the need to develop cer-
tain abilities that fully or partially correspond to soft skills. These skills are based
on the social development goals 2015-2030, which “have a social dimension and are
also oriented towards achieving a just world order, eradicating hunger and poverty,
as well as institutional openness and security in the world” (Kondrla et al., 2024a, p. 80).
This is promoted by education for sustainable development, which “aims to equip
current and future generations of our planet Earth with the knowledge, skills and values
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necessary to create a sustainable society” (Presi et al., 2024, p. 156). Many aspects
of this education (including social education, which is important in the context of our
study) should be introduced from preschool age. This process should take into account
the need to provide preschoolers with sufficient «social attention» to comprehensively
prepare them for life in the society of the future (Hamarova et al., 2024, p. 30).

Soft skills are classified by three types of qualities: managerial (time management,
teamwork, training and motivation of team members, risk prevention); communica-
tion (interaction with different types of people, clear articulation, quality presentations,
friendly communication, etc.) and individual qualities (optimism, positive thinking,
goal setting and achievement, result orientation) (Koval, 2015).

“Soft skills” are also divided into the following groups: personal effectiveness (stress
resistance, analytical thinking, creativity, ability to achieve goals, etc.), communica-
tion skills (ability to work in a group, persuade, negotiate, resolve conflict situations,
etc.), management skills (ability to form a group, team, communication system, lead-
ership, etc.) and strategic skills (ability to work in risky conditions, market, strategic
planning and decision-making) (Dluhunovych, 2014).

It is important to emphasise that all soft skills directly or indirectly involve the abil-
ity to communicate. Thus, its importance is significant. If communication skills are not
developed, a person begins to lose them, and their ability to exchange ideas and coor-
dinate solutions to problems that will inevitably arise is destroyed. On a global scale,
this leads to the destruction of society and the entire ecosystem, as the link in ensuring
the integrity of the social complex is lost (Kralik et al., 2024).

“Man is an individual being in need of social bonds” (Adam & Trstensky, 2024,
p. 64). That is why people live in a society that is based on values as a fundamental
pillar of its development (Leskovd & Yochanna, 2024). Therefore, all of the above
skills should be based on these phenomena, in particular, on the value and dignity
of the individual. This means personal improvement through the acquisition of various
soft skills based on the understanding of the dignity of others and one’s own dignity
in any activity (Bajan et al., 2023, p. 146). For example, the ability to achieve goals
or persuade should not violate personal boundaries or destroy the values of oth-
ers. On the contrary, the qualitative use of such and similar skills involves taking
into account all opinions and, on their basis, making a balanced and most effective
decision that will bring maximum benefit to all. In view of this, it is reasonable to con-
clude that the development and application of soft skills should be accompanied by
an awareness of values. This should result in the formation of a system of virtues
in the individual, which may be related to interpersonal relations (moral virtues), social
behaviour (civic virtues), external character traits (productivity virtues) and internal
character traits (intellectual virtues) (Guttesen, 2024).

Senior preschool age covers the period from 5 to 6 (7) years. It is characterised
by the rapid development of speech, social skills, mental and cognitive abilities,
and the child’s emotional sphere. This is the time when children develop skills
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of self-control and regulation of their own behaviour. This age period is characterised
by the formation of one’s own self, emotional sensitivity, self-awareness, development
of intuition, psychological processes and cognitive activity, which “is formed in various
activities, enriched by them, complicated and moving from a lower to a higher level”
(Rudenskyi, 2024, p. 220). With this in mind, older preschoolers learn to quickly per-
ceive and process information. They are curious and energetic.

The period from 5 to 7 years is favourable for the development of two soft skills
that are quite broad and closely related—emotional intelligence and adaptability. We
describe them in more detail.

Emotional intelligence is understood as a form of revealing a person’s positive attitude
to the world (assessing it as one in which a person can carry out successful life), to others
(as worthy of a benevolent attitude), to oneself (as able to independently determine
the goals of one’s own life and actively act towards their implementation; as worthy
of self-respect) (Nosenko & Kovryha, 2003). The concept of emotional intelligence
covers «perception, evaluation and expression of emotions; use of emotions to improve
the efficiency of thinking and activity; understanding and analysis of emotions; con-
scious management of emotions» (Mayer et al., 2000). The components of emotional
intelligence are self-awareness, self-control, social sensitivity, and relationship manage-
ment (Goulman, 2018). This is especially important when creating positive and close
relationships with other people as a result of an affiliation (Leskova et al., 2024).

Senior preschool age is characterised by the socialisation of emotional intelli-
gence. At this time, the ability to empathise develops, although it is not yet fully
stable . The child has the ability to show empathy and compassion, which ensures
the development of interpersonal emotional intelligence (Shpak, 2016). This contrib-
utes to the accumulation of social capital (in particular, during family relationships),
which helps individuals to maintain a high level of all health components (Hubkova
et al., 2024; Majda et al., 2024; Petrovi¢ et al., 2024). Empathy can be improved
by demonstrating compassion by paying attention, recognising the beliefs and values
of the individual and openly interacting with them, showing the importance of their
opinion for joint decision-making, etc (Janackova et al., 2024). This soft skill can be
the basis of a person’s spirituality, as it helps to develop a deep connection with other
people, nature and the world in general (Kondrla et al., 2024b).

Adaptability is the natural development of a person’s adaptive capabilities in different
conditions of the environment (in general or, for example, in a preschool education in-
stitution, group, on holiday, etc.) (Solovei, 2022). In essence, adaptability is the ability
to adapt, which is divided into psychological, social and biological (Zakharova, 2010).

Biological adaptation is the restructuring of the body’s physiological systems, its
adaptation to new living conditions, which occurs on the basis of innate mechanisms
(Kachan, 2019). Being in a previously unknown environment, older preschoolers have
to get used to its physical conditions (e.g., sounds, smells, temperature, lighting, etc.)
and the changes in their own bodies that these new conditions cause.
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The essence of psychological adaptation is the child’s psychological adapta-
tion to the changed environmental conditions and the development of a behavioural
model adequate to the new conditions (Bursova & Karapuzova, 2017). The development
of psychological adaptability skills helps to ensure that a child does not experience
internal discomfort, psychological tension, or anxiety. They feel at ease, open, active,
and ready to learn new things.

The term “social adaptation” is a comprehensive indicator of a person’s condition,
reflecting the ability to perform certain biological and social functions, namely: equiv-
alent awareness of the surrounding reality; equivalent relationships with other people;
ability to work, study, organise leisure and recreation; stability of behaviour that meets
the role expectations of others (Solovei, 2022). The use of improvisation helps to over-
come the human desire to repeat as a result of the fear of doing something different,
to feel free, in particular through expression in art (Pavlikova & Tavilla, 2023).

Thus, the adaptability of the senior preschooler is the ability to make psychological,
social and biological adaptation relatively quickly.

The Essence of Theatrical Activity and Types of Theatre
in Preschool Education

Theatrical activity is an artistic activity associated with the perception of works
of theatre art and the reproduction of acquired ideas, impressions, and feelings playful-
ly. It is one of the most effective means of pedagogical influence on the development
of a child’s personality (Oliinyk, 2017b).

Theatrical activity contributes to the education of a fully developed personality;
it is a means of forming the artistic and creative abilities of the preschooler. Using the-
atrical activity, children aged 5—7 years intensively develop cognitive interests, improve
mental processes (memory, imagination, thinking), activate speech, form a culture
of interpersonal communication, and enrich their world-view (Pokhyl, 2017). The use
of elements of theatrical activity based on the principle of free will allows the educator
to form a system of knowledge and skills necessary for life in the preschooler gradually
and imperceptibly for the child.

Theatrical activity of preschoolers is considered as an important means of developing
children’s cognitive interest, ability to recognise the emotional state of a person through
speech, facial expressions, gestures, intonations, to analyse and evaluate the actions
of others, and the ability to put oneself in the place of another person (Kydyk, 2017);
as an activity that is a synthesis of the perception of a literary text and its creative
reflection in roles playfully on the basis of acquired ideas, impressions, feelings
(Nechyporuk, 2019). Along with other types of art (e.g. visual arts), involving children
in theatre activities allows for artistic expression, which helps to express children’s
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thoughts on a particular issue, their emotions and feelings, even in the most difficult
times (war or the Covid-19 pandemic) (Pavlikova et al., 2023).

Based on a review of a number of academic sources, we can interpret the concept
of theatrical activity as a type of artistic and creative activity that ensures the compre-
hensive and harmonious development of the individual, his or her socialisation and ad-
aptation in the environment through the perception, preparation and staging of theatrical
performances using various means of theatre.

In the senior preschool age it is advisable to acquaint children with different types
of theatre, their features, common and distinctive features, to form children’s love
for and interest in theatre. This is facilitated by the use of different types of theatre
in the life of the group in the preschool education institution. Let us consider some of them.

Puppet theatre is a specific type of performance in which puppets act. A theatre
puppet is a plastic generalisation of a living being—a person or an animal (Liubchak,
2018). Children’s puppet theatre includes the theatre of top (riding) puppets, puppet
theatre (theatre of bottom puppets), theatre of middle puppets, theatre of knee puppets,
leg-players, synthesised puppet theatre (Breus, 2022). In such productions, the older
preschooler can play the role of a spectator, scriptwriter or actor.

A doll is a substitute for a person. By creating a doll or playing roles with it, a child
brings it to life and gives it certain characteristics. It becomes the best friend of the older
preschooler, with whom he or she not only plays, but also communicates, shares his or
her own thoughts and impressions, and takes care of it. Often, a child is not afraid to be
alone at home when there is a favourite doll nearby (Fedii, 2009). Through theatrical
performances with puppets, older preschoolers get to know the world better, learn
moral and aesthetic norms and rules of behaviour, learn to interact, and experience
different feelings and emotions. After puppet shows, children feel relief, satisfaction,
joy, and delight.

Object theatre involves giving various items the role of the main characters in a per-
formance. Their movements, voice and behaviour are controlled by the performers.
When os a theatre of objects, it is important to take into account the peculiarities
of a particular object, the possibilities and conditions for manipulating it. An object
can reflect certain characteristics, such as nationality or age. It should also be borne
in mind that different features of an object are important: softness or hardness, warmth
or coldness, durability or fragility, artificial or natural, etc.

An interesting type of non-standard theatre is sand theatre. In this case,
the sand is scattered on a table or floor, and older preschoolers use their fingers to create
different images or scenes with or without a light background. Its analogue is the sem-
olina theatre: here the main characters are puppets or mannequins, and the actions take
place on the spilled cereal.

Water theatre is no less fascinating. The main element of the performance is ordi-
nary water, which often serves as a stage. Water theatrical performances are mostly
accompanied by music and visual effects.

745



746

Expression

Close to the previous one is the droplet theatre. This type of theatre is realised by
using water droplets to create temporary patterns on a flat surface.

When using shadow theatre in preschool education, actors use movements, shapes,
body gestures and other objects to create shadows on a screen or wall using light.
In this way, children create images of different characters and try to convey certain sto-
ries or situations with their performances. The use of this theatre develops children’s
imagination and fantasy, the ability to improvise, curiosity, speech, motor skills, coor-
dination of body movements, etc.

Pantomime theatre is used in work with older preschoolers, in which the image
is conveyed through facial expressions, gestures, and body plasticity. Thus, children
learn to express themselves, recognise other people’s emotions, successfully express
their own, understand each other without words, develop empathy, attention, etc.

Another fascinating form of theatrical activity is mask theatre. It is based on a theatri-
cal mask—a product with slits for the eyes and used by actors to indicate the main char-
acters and their emotions. These can be both people and characters of animals, mythical
or fictional creatures. Older preschool children can make their own masks with the help
of adults for performances. This brings them joy, a lot of positive emotions, develops
creativity, self-organisation, positive interaction with adults and peers.

Children’s fashion theatre encompasses stage and design art. Its use promotes
self-expression, confidence development, and an introduction to the history of fashion,
past and present fashion world. Older preschoolers, with the help of their parents
and educators, can create a collection of clothes to showcase on the catwalk or use
factory clothes to convey images.

Musical theatre for senior preschoolers combines music, singing, dancing and dia-
logue, creates a special positive atmosphere in the children’s group and among the au-
dience, and vividly emphasises the emotions and plot of the production. That is why
it is a favourite type of theatre among children and adults. Musical theatre includes
performances of musicals and musical comedies, as well as ballet, opera, operetta, etc.

Children’s dance theatre involves children using small choreographed costume
performances to convey ideas, emotions and plots of works of art. Pupils of the older
group of preschool education institutions are happy to act out the plot of their favourite
fairy tales as a series of dance performances. By participating in this type of theatre,
senior preschoolers learn to coordinate their movements, express feelings and emo-
tions through body plasticity, and be creative by creating their own movements or
dance scenes.

Children’s improvisation theatre is a theatre based on the imagination and imagina-
tion of preschoolers. Its essence lies in creating an artistic image in the process of a the-
atrical game without prior preparation of the actor and the script of the performance.
This type of theatre often involves interaction with the audience, various games, logical
and creative tasks, fantastic sketches, and fictional stories about fantastic characters.
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The emphasis in improvisational theatre is on the spontaneous creation of scenes
and dialogues; preliminary planning is only partially possible.

These and other types of theatre used in preschool education institutions have
a significant potential for developing soft skills in preschoolers, including their emo-
tional intelligence and adaptability.

The Using of Theatrical Activity for the Senior Preschool-
ers Soft Skills’ Formation

Theatrical activities of older preschoolers contribute significantly to the development
of emotional intelligence skills. 5—6-year-olds express their emotions in theatre perfor-
mances. Through role-playing, children learn to understand the positive and negative
emotions of fairy-tale characters, to rejoice or sympathise with them, which contributes
to the active development of empathy.

The theatrical activity of senior preschoolers is a systematic process. It includes famil-
iarisation with the literary basis of the future performance, preparation of children for per-
ception, detailed analysis of the plot and actions of the characters, discussion of strategies
of their behaviour, testing oneself in a certain role, comprehension and learning of the role,
independent embodiment of the character and the idea of the performance. A clear step-
by-step process of theatrical activity allows developing empathy in older preschoolers
(Oliinyk, 2017a).

The art of theatre is aimed at developing a child’s empathy with the characters; readiness
for reflection (personal assessments of the performance, the actions of the characters, their
own impressions and emotions); the ability to use the acquired behavioural experience
and express their own emotions in their own lives (Polovina, 2021). Theatre art allows
a person to know themselves as an individual, to discover their own talents and capabilities,
to skilfully demonstrate their thoughts and feelings, to control personal desires; it promotes
creative expression, understanding of their uniqueness and originality, and difference from
other members of the group. This leads to the formation of self-awareness.

The senior preschooler draws an analogy of a theatrical performance with life, is able
to reflect emotions, impressions and own feelings with the help of facial expressions,
gestures, voice intonation, movements. He/she creates artistic images, is guided in the use
of techniques of artistic and productive and decorative activities, has a culture of the audi-
ence, memorises the sequence of performances, shows acting skills, is guided by ethical
norms and rules, demonstrates independent artistic activity, cooperates with children
and adults, helps to decorate the room, shows aesthetic taste and skills of reflection on ar-
tistic experience (Ministerstvo osvity i nauky Ukrainy, 2021).

Older preschoolers need to realise that positive and negative emotions have
a significant impact on people’s lives. They are reflected in our decisions, mood,
physical and mental health, perception of the world around us, etc. This is what should
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be formed in pupils of preschool educational institutions through the use of acting
through stage language and dialogues of actors, make-up, costumes, changes in voice,
facial expressions, gestures. This is facilitated by attending theatre performances, acting
out mono-performances, role-playing games. For example, the educator can try to play
a certain role, changing the voice, facial expressions and gestures accordingly. It is also
often advisable to involve parents, schoolchildren, and preschool staff in the theatre
game, so that they can perform a mini-play for preschoolers. When organising any
activity for children, special attention should be paid to their awareness of the purpose
of the activity and the formulation of conclusions. This is due to the fact that older
preschoolers, like younger students, are often fascinated by the process of interac-
tion rather than the content and purpose of the activity (Shyshak et al., 2024). After
conducting such events, you should collectively discuss what you saw, share your
impressions of the game, explain the emotions of the actors, the positive and negative
aspects of the roles, and draw conclusions about the impact of human emotions and feel-
ings on communication and relationships (Pysarchuk & Hladun, 2023). Therefore,
it is important to learn to recognise one’s own emotions and feelings and to manage
them adequately.

The teacher should determine which emotions are already known to the older
preschooler, as well as those that still need to be introduced to them or the content
of which should be clarified; teach them to understand the feelings and emotions
of others through gestures and mimicry. For example, using facial expressions,
theatrical face or head masks, emoticons, doll masks, it is necessary to demonstrate
basic emotions (joy, surprise, sadness, anger, disgust, fear) to children, divide them
into positive and negative, and discuss the specifics of their expression. For better
mastering of emotions and developing the ability to distinguish them, it is necessary
to use music (major and minor melodies), visual arts (depiction of emotions in drawings
using black and white tones or colours), thematic decorations (stage design, theatre
centre in preschool education institution, etc.), movement and choreography (convey-
ing emotions through body language and gestures), light effects (playing with light
and shadows) when demonstrating emotional states of a person. Computer technology
can also be used to accompany theatrical productions (Pysarchuk et al., 2024).

To learn how to demonstrate your own emotions and feelings correctly, it is ad-
visable to use theatrical games and exercises (for example, games: “Magic Chest”,
“Identify an Emotion”, “Visiting a Clown”, “Compass of Emotions”; exercises:
“Feelings and emotions of the heroes”, “Musical telephone”, “Spoilt TV”) (Tkachuk,
2021). Often, such theatrical activities reflect the same plot as, for example, board
games. However, board games do not contain dramatic events and motifs, while theatre
games and exercises do (Rudenskyi et al., 2024). Role-playing games should be used
in the form of theatrical performances, imitation games, dramatisation of children’s
fiction, musical or festive performances, theatrical miniatures and monologues, multi-
genre mini-performances, mini-musicals, etc. (Pysarchuk & Hladun, 2023). Demon-
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strating emotions and feelings both during theatrical activities and in everyday life
helps children to gain experience in using emotional intelligence.

The adaptability of older preschoolers should also be formed through the imple-
mentation of theatrical activities. In preschool education institutions, theatrical im-
provisations related to musical or dance theatre, in particular through the use of music
of different genres, tempo or nature, contribute significantly to this. For example, you
can ask older preschool children to recreate the dance of trees to music that represents
different seasons (winter, spring, summer and autumn). The change in the emotional
state of the tree characters under the influence of music as a result of switching the mel-
ody creates the possibility of developing rapid adaptation to environmental conditions
that are often transformed in everyday life.

The ability to implement a behavioural model adequate to the situation is ensured
through role-playing as a type of theatrical play in preschool education. The actions
performed by children may correspond to a particular work of fiction that preschoolers
have studied during the educational process, or to a story from children’s real life
(Pidlypniak, 2022). Providing older preschoolers with objects that reflect a particular
theme or area does not determine a specific course of action. The children themselves
decide what to do with these objects and how to do it, i.e. they adapt their own actions
to the proposed plot, which teaches them to model their own behaviour in different
situations. An example of such an activity is the theatre of fashion, objects or sand.

The formation of adaptability to the diversity of society is facilitated by participa-
tion in collective theatre performances, including a theatrical flash mob (a performance
on the street or in unusual places), a theatrical masquerade (an entertainment ball
in masks), holiday theatre (a performance dedicated to the theme of a particular holiday),
theatrical festivals, contests, quizzes, competitions etc. (Pysarchuk & Hladun, 2023).
Interacting with peers or adults, a senior preschooler learns to find a common language
with others, listen to the ideas of others, and identify steps to achieve a certain goal.
This is especially facilitated by the organisation of drama theatre groups. In this case,
the purpose of interaction can be to create a script or bring it to life during rehearsals,
practice expressive speech or demonstrate it in front of an audience.

Adaptability is formed only as a result of interaction with other people, objects or
changing environmental conditions. Through interaction with various puppets or toys,
older preschoolers learn the rules and ways of interacting with others, become aware
of their rights and responsibilities, and their place in society. So, children can perform
tasks related to theatrical activities, working in groups, pairs and collectively. Group
or teamwork helps to develop the ability to discuss, cooperate, negotiate, defend one’s
own position and respect the opinions of others, and thus be prepared for this in the fu-
ture in everyday life (Pysarchuk & Hladun, 2022). Such processes can be reflected
either by preschoolers themselves, performing roles in masks, or by dolls or other
objects controlled by performers.
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During a theatre performance, children present themselves, practice social behaviour,
and try to overcome their anxiety. In this way, they assert themselves and become con-
fident. And if something goes wrong during the performance (for example, the actors
forget the words or the scenery is damaged), older preschoolers learn to react quickly
to new circumstances, maintaining confidence and calm. When children act in public
in theatre productions, they gradually overcome their fear, if any, which also increases
their adaptability as one of the soft skills.

CONCLUSION

Thus, theatrical activity is a type of artistic and creative activity that ensures the com-
prehensive and harmonious development of the individual, his/her socialisation and ad-
aptation in the environment through the perception, preparation and performance
of theatrical performances using various means of theatre. Different types of theatre
are used in preschool education institutions: puppet theatre, object theatre, sand theatre,
semolina theatre, water theatre, droplet theatre, shadow theatre, pantomime theatre, mask
theatre, fashion theatre, musical theatre, dance theatre, improvisation theatre, etc. In such
productions, the older preschooler can play the role of a spectator, scriptwriter or actor.
The use of theatrical activity in preschool education contributes to the formation of soft
skills in children, which are understood as skills that play an important role in interact-
ing with other people, include the ability to adapt to new situations, find non-standard
solutions to problems, cooperate in a team, contributing to successful self-development
and self-realisation of the individual, increasing competitiveness in the labour market

Among the soft skills that should be developed in older preschoolers, we identify
emotional intelligence and adaptability.

Emotional intelligence is a form of revealing a person’s positive attitude to the world
(assessing it as one in which a person can live successfully), to others (as worthy
of a benevolent attitude), to oneself (as able to independently determine the goals
of one’s own life and actively act towards their achievement; as worthy of self-re-
spect). To develop this skill in older preschoolers, it is advisable to use the art of the-
atre (familiarisation with the literary basis of the play, detailed analysis of the plot
and actions of the characters, comprehension and learning of the role, independent
embodiment of the character and the idea of the play, performance of theatrical games
and exercises, etc.), as it allows children to adequately express their emotions, classify
them into positive and negative, understand emotions and feelings of other people
demonstrated through facial expressions and gestures, voice, movements, etc.

Adaptability is the natural development of an individual’s adaptive capacities in dif-
ferent conditions of his/her environment (in general or, for example, in a preschool in-
stitution, group, on holiday, etc.). The formation of a certain skill in older preschoolers
is facilitated by the use of theatrical activities, in particular theatrical improvisations
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related to music or dance theatre, role-playing games, collective theatrical productions
(theatrical flashmob, theatrical masquerade, theatre for holidays, theatrical festivals,
contests, quizzes, competitions, olympiads), etc.
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