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ABSTRACT

Aim. The challenge in Development in the education in Thailand is to enhance
the efficacy of Thai language acquisition among students while simultaneously
transforming the overall Thai language instructional system. this research has two
research objectives which have been established. The primary goal is to investigate
the viewpoints on Thai language instruction in the modern world. The second objective
is to investigate whether teachers of varying ages hold similar or divergent view-
points on different facets of Thai language instruction. These objectives are intended
to provide information for policy proposals concerning Thai language education.

Methods. The research utilises a mixed-methods methodology, which involves
the integration of quantitative surveys with school administrators (N = 80), teachers (N
=175), and students (N = 170). In addition, qualitative interviews (N = 15) were admin-
istered. All participants are situated in in Southern Thailand Educational Institutions.

Results. The research found unanimous agreement among the sample group. most-
ly falling under “strongly agree.” All groups prioritise essential employment skills,
intercultural communication, and interdisciplinary integration. Technology integra-
tion is crucial, yet viewpoints vary, especially among different age groups of teachers.
Younger educators prioritise global communication and language evolution, while older
educators prioritise technology adoption.

Conclusion. The research findings highlight the urgency of promoting Thai lan-
guage skills in alignment with the evolving VUCA and BANI world. It suggests re-
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vising the education system to equally support Thai language development alongside
STEM subjects.

Keywords: VUCA-BANI world, Thai language teaching, national language policy,
challenge of instructing the Thai language, Southern Thailand

INTRODUCTION

In the new normal times, the global scenario is undergoing substantial transfor-
mations that affect several facets of society, including education. This transition ne-
cessitates a reassessment of the techniques and strategies used in Thai language
instruction in Thailand’s educational establishments. As a result of the influence
of'volatile, uncertain, complex, and ambiguous (VUCA) (Rosca et al., 2023), and brit-
tle, anxious, non-linear, and incomprehensible (BANI) world conditions (Lechner
& Schliiter, 2023), although VUCA and BANI have subtle distinctions, both aim
to focus on equipping learners with the skills and knowledge to effectively navigate
through unforeseen and complicated situations (Asimiran et al., 2023; Kjaerum, 2022;
Korsakova, 2020). Therefore, various educational institutions are integrating techno-
logy into instructional methodologies, adopting effective educational management
policies, and prioritising the development of skills that are relevant (Waller, 2019).
and there are curriculum designs that encourage the fundamental skills and abilities
that students need for their professional and personal lives (Brylina et al., 2021).
Thus, it is imperative for educational management in Thailand to place a strong
emphasis on developing adaptability skills and giving priority to flexible learning ap-
proaches. This will enable students to effectively navigate the uncertainties that arise
in the constantly evolving global landscape.

In the VUCA and BANI worlds, Thai language learning is evolving. As the na-
tional language, Thai plays a crucial role in the country’s progress (Kanoksilapatham,
2023). Language proficiency is key for young people to thrive in a rapidly changing
global environment (Chantarat & Chookhampaeng, 2023). Recent research highlights
the importance of language skills for success in this shifting context. Thai language
education must adapt to social needs and prepare students for global citizenship by
fostering adaptable thinking, analytical skills, and the ability to navigate uncertainty.

Generally, the problems of Thai students’ language skills are due to a shortage
of Thai language teachers, leading to non-language teachers taking on Thai teaching
roles. Outdated knowledge and a lack of development among Thai language teachers
contribute to primary school students struggling with reading, writing, and literacy
(Chanthao, 2018). Aligned with the main challenges faced by Thai language teachers
in first-grade primary school classrooms were teaching methods, instructional plan-
ning and learning materials, and assessment and evaluation, according to research
by Jatuporn Misekul and colleagues (2022). Studies also show that Thai language
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teachers often rely on traditional lecturing, leading to student disengagement, and use
summative assessments that do not cater to individual learning needs, resulting
in a lack of critical thinking skills (Phiwhleung et al., 2020). Moreover, there are
issues with managing the learning content of the Thai language core curriculum.
This is because students struggle with the memorisation of letters and vowels as well
as comprehending the principles of vowel sound alterations. These factors are crucial
in causing mispronunciations, which in turn lead to challenges in reading aloud
and writing. This is regarded as a significant and persistent problem in Thailand.

The purpose of this article is therefore to investigate and evaluate the viewpoints
of various local stakeholders in Thai language education: school administrators,
teachers, and students in educational institutions in Thailand. The objective is to anal-
yse and suggest enhancements to the policy of teaching Thai that are in line with
the BANI world. The article’s primary research questions pertain to analysing
the perspectives of the sample group. Firstly, which element of teaching the Thai lan-
guage in the BANI world is the most significant? Secondly, Thai language teachers
of different ages may have varying perspectives on adjusting Thai language teaching
methodologies in the BANI world. The article will employ a mixed-methods re-
search approach to develop a policy proposal for teaching Thai in the BANI World
and strengthen government policies on Thai language teaching. This approach will
analyse statistical survey data using Statistical Package for the Social Sciences (SPSS)
and support qualitative research findings through in-depth interviews and focus group
discussions. The research findings will inform the development of a policy proposal
for teaching Thai in the BANI world. This proposal aims to strengthen government
policies on Thai language education as a national language by aligning teaching
methodologies with the demands of the BANI world, thus ensuring the effective
preparation of Thai students for the challenges of modern life.

THE CONCEPT OF THE VUCA-BANI WORLD
AND LEARNING MANAGEMENT IN THE CONTEXT
OF GLOBAL SOCIETY

The concepts of VUCA and BANI stem from distinct contexts yet share the com-
mon objective of addressing contemporary challenges. VUCA, initially developed by
the U.S. military post-Cold War, serves as a framework to characterise the dynamic,
unpredictable, complex, and ambiguous nature of the world, particularly concerning
challenges presented by adversaries (Ramachandran, 2021). Consequently, the mil-
itary was compelled to swiftly adapt its strategies and technologies to mitigate these
evolving threats. The VUCA concept, initially introduced in the business world
to describe volatility, uncertainty, complexity, and ambiguity during financial crises,
later extended to global education (Forsythe et al., 2018). As technology advances,
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the complexity of situations in the VUCA world increasingly impacts various sys-
tems (Bawany, 2016). The VUCA world is defined by four key elements: volatility,
uncertainty, complexity, and ambiguity (Horney et al., 2010).

The BANI world is a recent concept introduced by educators and management
specialists in response to the increasing complexity and rapid changes in the modern
environment. BANI stands for brittle, anxious, nonlinear, and incomprehensible
(Huicab-Garcia, 2023). “Brittle” refers to systems’ vulnerability to sudden failures
under pressure, “anxious” reflects uncertainties in unpredictable surroundings,
“nonlinear” describes the lack of expected patterns in events, and “incomprehen-
sible” highlights the growing difficulty of understanding and analysing situations.
The BANI world underscores the need for individuals and organisations to adapt
and navigate through the complexities of today’s rapidly evolving and uncer-
tain environment (Sadyrina et al., 2016).

Both eras have seen ongoing progress, impacting the education system. The main
challenge is rapid, uncertain changes driven by volatility, especially in technology,
student demographics, and societal expectations. Technological advancements
require quick adaptation while shifting demographics and evolving societal norms
present challenges in addressing diverse learning needs (Gunawan & Widiati, 2019).
Societal demands now require graduates to possess academic knowledge, critical
thinking, creativity, adaptability, and resilience, prompting a shift to competen-
cy-based education. The uncertainty of workforce needs and economic conditions
emphasises the importance of continuous learning and flexibility. Educational
institutions must foster a growth mindset, promoting innovation and lifelong learn-
ing to navigate uncertainty and change (Zhou et al., 2020). Efficient management
practices must align with modern demands (Pannipa et al., 2023). Additionally, Afiq
Azri Mohd Ghani et al. (2022) identified the VUCA world as a key driver in the shift
to online learning, which affects the emotional development of vulnerable students,
especially those from low-income families.

The researcher explored studies on teaching and learning management relevant
to the modern societal context and found that within the VUCA (volatile, uncer-
tain, complex, ambiguous) world, teaching management must focus on competency
development, as highlighted in various studies (Mukhlisah, 2023). The VUCA frame-
work stresses the importance of diverse knowledge and adaptability to unforeseen
circumstances in organisational management (Dawson, 2023). Regalado’s 2012
research revealed that technology is a key driver of educational transformation,
urging teachers to adapt to new learning methods that facilitate easier access to in-
formation. Among others, this has led to the rise of online education platforms like
MOOCs (Regalado, 2013).

Additionally, fostering a culture of flexibility is crucial for adapting to changes
in educational management (Bennett & Lemoine, 2014). Ricardo Swain-Orope-
za and José Renteria-Salcedo’s 2019 Tec21 education model emphasises emotional
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intelligence, interdisciplinary collaboration, and creative technology use in response
to global challenges (Swain-Oropeza & Renteria-Salcedo, 2019). Zhou’s 2020 re-
search highlighted technology’s role in enhancing workforce adaptability, with tools
like video conferencing and virtual reality platforms supporting global flexibility
and personalised evaluation systems (Zhou et al., 2020). These findings align with
Sharon Stein (2021), which advocates for educational policies prioritising critical
thinking, emotional intelligence, and wisdom.

In the era of a volatile, uncertain, complex, and ambiguous world, educators
should prioritise the significance of continuous learning throughout one’s life
and modify their teaching and learning methods to incorporate new dimensions.
These dimensions include utilising multimedia (Hypermedia), promoting self-di-
rected learning or exploration, adopting learner-centred learning approaches, imple-
menting personalised learning strategies, and incorporating entertainment-focused
learning techniques (Nikolovic & Milovanovic, 2021). In addition, scholars have
suggested of educational technologies that facilitate learning, such as YouTube,
podcasts, Coursera, Khan Academy, Ted Talks, MOOCs, games, Twitter (Kadijev-
ich & Gutvajn, 2021), and virtual reality (Proykova, 2021). Shane Dawson was dis-
covered through research conducted in 2023. The paper discusses the importance
of embracing uncertainty and complexity to promote teaching and learning in-
novation in higher education. It highlights the use generative Al, like ChatGPT,
on education, highlighting the need for increased scholarship and innovation in in-
tegrating Al into educational practices (Dawson, 2023). The results of numerous
research studies clearly indicate, as summarised in Zhou’s research, that many
countries have developed and utilised educational systems to enhance learning
effectiveness and improve the quality of education for learners. These countries
include the United States, the United Kingdom, Australia, and New Zealand (Zhou
et al., 2020).

The COVID-19 pandemic in 2020 led to nationwide school closures and significant
changes in instructional methods. The Chinese government launched the School’s
Out, But Class’s On program to address these challenges, creating the largest online
education platform, involving 270 million students and nearly 20 million teachers.
This initiative has transformed teaching and learning models globally, emphasising
advanced information technology to enhance education (Zhou et al., 2020). In Ma-
laysia, research highlights the impact of the VUCA world on learners’ cognitive
skills, with school leaders playing a vital role in improving outcomes, motivating
teachers, and aligning education with curriculum standards to raise quality (Nuan-
kaew et al., 2023). However, more research is needed to address the specific chal-
lenges of teaching the Thai language in the VUCA and BANT world, which results
in educational disparities. Current studies focus mainly on teaching methodologies
and technology use, underscoring the need for further exploration into modern
approaches to Thai language instruction.
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THAI AS NATIONAL LANGUAGE AND INSTRUCTING
THE THAI LANGUAGE IN CONTEMPORARY THAILAND

Research on Thai language instruction emphasises the need to adapt education to chang-
ing sociolinguistic conditions. Studies highlight the importance of integrating Global
Englishes (GE) frameworks into Thai higher education to enhance students’ intercultural
communication skills (Miao & Ambele, 2023). Additionally, research on Thai language
instruction in primary schools reveals challenges in students’ grammatical and so-
cial-communicative skills, suggesting the need for program improvements. A study
in Kalasin Province, Thailand, found communication difficulties among elementary
students, with a mean score of 4.32 (SD = 0.63) for grammar and social communication,
and 4.23 (SD = 0.62) for teachers’ instructional management, particularly concerning
the VUCA world challenges (Chantarat & Chookhampaeng, 2023).

Mostresearch conducted in Thailand examines the impact ofthe VUCA and BANI world
on education, particularly emphasising the application of technology to address
emerging challenges. The COVID-19 pandemic has expedited the digital transfor-
mation of the education sector, influencing learning standards and making it essential
to utilise data analytics and machine learning to evaluate learning outcomes post-pan-
demic. The COVID-19 pandemic disrupted global education, leading to “learning loss,”
a decline in students’ academic abilities due to educational interruptions. Studies from
India, Ghana, Jordan, and Germany highlight challenges like transitioning to remote
learning, reduced social interaction, concerns about education quality, and increased
stress (Gottschalk et al., 2023; Moh et al., 2023; Singh et al., 2020; Tanta & Swastikasa-
ri, 2023; Tetteh et al., 2023). Efforts to mitigate these impacts include online teaching
strategies, enhanced instructor support, and addressing digital inequalities.

Atthapong Phiwhleung et al. (2020) identifies factors hindering language learning,
such as the lack of curriculum alignment, monotonous teaching methods, and insufficient
assessment practices in Thai language education. Teachers’ reliance on textbook lectures
and limited use of diverse assessment tools result in students excelling at memorisa-
tion rather than critical thinking. Additionally, research shows that many teachers lack
time for professional development, and inadequate media use fails to engage students.

Jatuporn Misekul et al. (2022) discusse challenges in Thai language teaching, particu-
larly in media use, lesson planning, and assessment. Teachers with 6—10 years or over 15
years of experience face more significant difficulties, possibly due to over-familiarity with
technology. Rattana Chanthao (2018) highlights that rural Thai teachers’ insufficient liter-
acy skills affect student outcomes. Improving teacher training in rural areas is essential.
Previous research has focused on technology to address educational issues, particularly
Thai teaching. Studies suggest prioritising Thai language instruction for better academic
outcomes and socioeconomic progress, but more research is needed on management
strategies specific to Thai language teaching. This article examines the perspectives
of educators and students on adapting teaching methods and proposes future policies.
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METHODOLOGY
Research Design

This research aims to identify differences or similarities in the perspectives of teach-
ers from various age groups regarding prioritising specific aspects of Thai language
teaching in the VUCA and BANI world and to propose potential policy recommenda-
tions for Thai language education. A mixed methods approach combines quantitative
and qualitative data to comprehensively address the research question (Creswell & Cre-
swell, 2017). Quantitative data were collected to analyse the viewpoints of the sample
groups, while qualitative data were used to support the findings.

Research Scope and Sample Group

The research sample includes school administrators, students, and Thai language
teachers, selected through simple random sampling. Data collection involved surveys
and focus group discussions for 80 school administrators, surveys and personal interviews
for 175 teachers, and surveys and interviews for 170 students. Teachers’ age groups were
categorised according to Erik Erikson’s psychosocial development theory (Erikson, 1950).

Data Collection and Research Instruments

The research was conducted in two phases: the first focused on developing research
instruments, and the second on data collection. The researchers reviewed relevant concepts
in the tool development phase to refine the questionnaires and interview guides. Data collec-
tion occurred over four weeks, following approval from the Institutional Review Board (IRB),
to ensure ethical standards and minimise potential harm to participants. This study used two
research instruments, questionnaires and interviews, to gather quantitative and qualitative
data from school administrators, Thai language teachers, and students in Southern Thailand.
The questionnaires were created on Google Forms and distributed online via Facebook
groups for Thai language teachers and educational networks. The 55-item rating scale ques-
tionnaire covered 11 topics (see Tables 1 and 2) and was evaluated by three experts using
the Item Objective Congruence Index (IOC) (Rovinelli & Hambleton, 1976). Cronbach’s
alpha reliability test yielded values above 0.67, confirming satisfactory reliability.

Semi-structured interviews with 30 questions were conducted with 15 randomly se-
lected participants: 5 school administrators, five teachers, and five students. Interviews
were held in Thai, lasting 20 minutes for individuals and 45 minutes for group discussions.
Data was coded as Is (student interviews), It (teacher interviews), and FA (focus group
of administrators) to ensure confidentiality.
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Data Analysis

The researchers conducted an analysis of two types of data: quantitative data
analysis and qualitative data analysis. For quantitative data analysis, the researchers
examined data obtained from questionnaires and employed descriptive statistics, such
as calculating the mean (X) and standard deviation (SD), utilising the SPSS software.
The researchers utilised content analysis techniques for the qualitative data analysis.

RESULTS

The research explores whether school administrators, teachers, and students have
different attitudes toward Thai language teaching and learning in the modern world.
The analysis shows that the sample groups share similar views, as indicated by the av-
erage scores on the Likert-type scale, ranging from 3.41 to 4.00, reflecting “strongly
agree.” The divergence of opinions is minimal, as shown in Table 1.

Table 1
Consistent perspectives on instructing the Thai language in the modern world of
the sample groups
::::g‘;zdmm_ teachers Students
Dimensions Items (N=80) (N=175) - (N=170)
Mean Mean Mean
(SD) (SD) (SD)
Emphasising neces- Soft skills are important 4.00 3.95 4.00
sary skills for future for work. (.00) (.22) (.00)
employment. Non-violent communica- 4.00 4.00 4.00
tion is essential for teamwork. (.00) (.00) (.00)
Analytical thinking skills are 4.00 4.00 4.00
crucial for quality work. (.00) (.00) (.00)
Problem-solving skills are vital, 4.00 4.00 4.00
particularly for complex issues.  (.00) (.00) (.00)
Communication skills are key 4.00 4.00 4.00
for leadership development. (.00) (.00) (.00)
4.00 3.99 4.00
(0.00) 0.04 0.00
Emphasising cultural diversity.  4.00 3.80 3.8
(.00) (.40) (31)
Linking content related 3.99 3.93 3.38
to culture. (.11) (.25) (:49)
Focus on learning about culture, 4.00 3.93 3.50

beliefs, and communication (.00) (.26) (.501)
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school admin-

teachers Students

istrators
Dimensions Items (N=80) (N=175)  (N=170)
Mean Mean Mean
(SD) (SD) (SD)
Inter-cultural Create a diverse cultural 3.94 3.76 3.57
communication. environment. (.24) (.43) (.497)
Offer real-life opportunities 4.00 3.86 3.81
for cross-cultural communication. (.00) (.35) (.393)
3.98 3.98 3.98
(.06) (.05) (.06)
Teach the Thai language 3.94 3.78 3.91
alongside English. (.24) (.42) (.29)
Link Thai with English from 3.98 3.94 3.95
simple to complex. (.16) (.24) (:23)
Communicating Create a bilingual learning 3.53 3.54 3.69
in international environment for the classroom.  (.64) (.68) (.55)
contexts. Emphasise activities to prac- 3.98 3.87 3.96
tice language skills in both (.22) (.49) (.27)
Thai and English.
Bilingual digital media promotes 3.95 3.80 3.96
Thai students’ optimal English ~ (.19) (.35) (.11)
proficiency.
4.00 3.90 4.00
(.00) (.44) (.00)
Interdisciplinary Assign tasks for students to solve 4.00 3.90 4.00
integration. problems or create work. (.00) (.44) (.00)
Interdisciplinary integration en-  3.98 3.97 3.99
hances analytical thinking. (.16) (.17) (.08)
Emphasise interdisciplinary 4.00 4.00 4.00
work. (.00) (.00) (.00)
Team teaching connects learners 3.95 3.95 3.98
to the essence of integration. (.22) (.21 (.15)
Technology supports integrated ~ 4.00 4.00 4.00
teaching. (.00) (.00) (.00)
3.99 3.96 3.99
(.07) (.10) (.04)
Note. N+425.

Source. Own research.

The averages in the table indicate that the sample group has very similar opinions
on the fourth main point. First, when teaching the Thai language in the modern world,
teachers should focus on essential skills for future work. These skills include soft skills,
peaceful communication skills, data analysis skills, analytical thinking, and problem-solv-
ing skills (X =4.00, 3.99, 4.00). The qualitative research findings are consistent. (““Work
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skills are highly important for teaching Thai in the modern world because we should focus
on preparing students to effectively use the Thai language in the workplace. Skills such
as communication, collaboration, and time management all impact work success.” [FAS5])
Moreover, the administrators also believe that developing work skills in Thai language
teaching will help students connect with the outside world and apply their knowledge
in real life. (“Soft skills help learners navigate the complexities of the modern world
effectively and adapt to the world of work by collaborating well with others, which
is extremely important” [FA]). It is in accordance with the viewpoints of both the teachers
and students. (“Work skills will help students succeed in the future, both academically
and professionally.” [IT1]), (,,I believe these soft skills are extremely important for all
students because they help us grow and achieve greater success in life. Therefore, I strive
to continuously develop these skills because I don’t want to fall behind” [IS2]).

At the same time, Thai language teachers should prioritise communication in an in-
ternational context. They should encourage linking or comparing the Thai and English
languages, starting from simple to more complex levels. Classroom activities should
promote students’ use of the English language, and teachers should use bilingual digital
media in Thai language classes (x=4.00, 3.90, 4.00). The majority of Thai language
instructors hold a favourable viewpoint regarding the instruction of Thai language using
the English language. They perceive it as important for contemporary pupils, but they
require assistance from pertinent organisations and actively pursue chances for personal
growth. (“Teaching Thai in English is a significant challenge for us, but it is worthwhile
because it helps improve our own English skills and is also essential for contemporary
students.” [IT1]) (I agree with teaching Thai alongside English because it helps students
develop skills in both languages, understand cultures and prepare for the future. However,
in Thailand, it is still challenging. First, we must prioritise improving Thai language
teachers’ English skills.” [FA]) Nevertheless, several factions of Thai language instruc-
tors continue to express apprehension and maintain divergent viewpoints. This matter
underscores the variety of perspectives and difficulties encountered in the implementa-
tion of the policy to educate Thai in English. (“1 don’t think I’m ready to teach Thai in En-
glish. I’'m concerned that students won’t understand, and I don’t have time to improve my
English skills because teachers already have a lot of work these days.” [IT4]) The students
that possess a high level of proficiency in the English language concur. (“That’s good.
Like international students, we will improve our English.” [IS1]) Regarding students
who lack proficiency in English, their viewpoints differ. (“If that’s the case, it will be
tough for us because we won’t understand the lessons. I want the teachers to use simple
translations so that we can understand the material.” [IS3])

Third, teachers should adopt an integrative approach to teaching Thai language by
incorporating it into various subjects, implementing activities that highlight the practi-
cal application of knowledge from different disciplines, and collaborating with multiple
teachers to enhance students’ comprehension of integration principles. Teachers should
employ technology to augment their instructional approaches (x=3.99, 3.96, 3.99).
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The sample group endorse the implementation of integrated Thai language instruc-
tion due to their belief that it enhances students’ proficiency in Thai, facilitates com-
prehension of content within its authentic context, fosters the development of analytical
thinking and problem-solving abilities, and equips students for the demands of the 21st
century (Students who learn Thai through integrated instruction often achieve good
academic results, display creativity, are confident in expressing themselves, and can ap-
ply their knowledge in real life, according to my experience [IT5]). Nevertheless,
certain school principals express apprehension regarding the preparedness of teach-
ers, instructional materials, and the evaluation of learning results. (I am well aware
of the challenges we are facing, such as teacher readiness, instructional materials,
and the assessment of learning outcomes. Therefore, I am committed to developing
teachers.” [FA]) The students’ perspective is that (“I recommend a blended approach
to teaching Thai, combining integrated and traditional methods. Integrated teaching
makes learning engaging but challenging for some students, while traditional teaching
is easy to understand but dull.” [IS5]). Fourth, it has been to emphasise cross-cultural
communication skills, focusing on creating a multicultural learning environment, in-
tegrating culturally relevant content, and promoting learners’ ability to communicate
across cultures in real-life situations (X=3.98, 3.98, 3.98), respectively. Other opinions:
The sample group holds a variety of perspectives, as indicated in Table 2.

Table 2

Inconsistent perspectives on instructing the Thai language in the modern world
of the sample groups

school teachers Students
administrators (N=175) (N=170)
Dimensions Items (N=80)
Mean Mean Mean
(SD) (SD) (SD)
Integrating Technology is essential 4.00 3.92 4.00
technology into for teaching the Thai language.  (.00) (.26) (.00)
the classroom An online platform efficiently ~ 3.15 3.08 3.07
teaching of the Thai improves language proficiency.  (.36) (:27) (.28)
language.
A fun, engaging online platform 4.00 4.00 4.00
for teaching Thai. (.00) (.00) (.00)
Video clips effectively stimulate 3.09 3.10 3.11
the learning process. (.28) (.30) (.32)
The application successtully 4.00 4.00 4.00
engages learners’ interest. (.00) (.00) (.00)
3.65 3.62 3.63

(.09) (0.10)  (.08)
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school teachers Students
administrators (N=175) (N=170)

Dimensions Items (N=80)
Mean Mean Mean
(SD) (SD) (SD)
Adapting amidst Emphasising adaptation to rapid  3.99 3.96 3.45
changes. changes. (.11) (.20) (.779)
Focus on content related 3.99 3.87 4.00
to current situational changes. (.11) (.428) (.00)
Emphasise learners’ adaptability 3.91 3.61 3.40
skills. (.40) (.755) (.811)
Provide opportunities for diverse 3.96 3.62 4.00
ways of working. (.25) (.754) (.00)
Creating learning experiences 3.96 3.61 3.36
amidst environments that require (.25) (.755) (.88)
adaptation.
3.96 3.73 3.64
(0.20) (.51) (.47)
Skills for learning. ~ Organise activities to stimulate ~ 4.00 4.00 4.00
thinking and create challenging  (.00) (.00) (.00)
situations.
Let students choose their 3.94 3.88 391
preferred learning styles. (.24) (.33) (.285)
Technology helps stimulate 3.78 3.79 3.83
effective learning skills. (.42) (.409) (.373)
A lively, enjoyable learning 4.00 4.00 4.00
environment fosters good (.00) (.00) (.00)
learning skills.
Creative, developmental 4.00 4.00 4.00
feedback fosters good learning ~ (.00) (.00) (.00)
skills in students.
3.94 3.92 3.95
(.09) (.18) (.10)
Language change.  Contemporary content aligns 3.30 3.17 3.57
with language changes. (.77) (.88) (.68)
Digital media helps understand 3.90 3.65 3.88
language changes effectively. (.30) (.48) (.32)
Create practical scenarios 4.00 3.83 4.00
for language practice. (.00) (.37) (.00)
Analyse current language 3.98 3.71 3.98
to understand changes. (.16) (.453) (.17)
Technology is crucial for lan- 3.88 3.54 3.86
guage change. (.43) (.76) (41)
3.81 3.59 3.86

(.23) (.46) (:21)
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school teachers Students
administrators (N=175) (N=170)
Dimensions Items (N=80)
Mean Mean Mean
(SD) (SD) (SD)
The use of online ~ Teaching using various online 3.94 3.78 3.91
courses and learn-  programmes. (:24) (.42) (:29)
ing resources. Online courses allow learning ~ 3.98 3.87 3.98
anytime, anywhere. (.16) (.34) (.15)
Online resources create valuable, 3.91 3.78 3.98
enjoyable learning experiences.  (.28) (.42) (.15)
Online courses are flexible 3.98 3.82 3.96
and have modern learning (.16) (.39) (.19)
assessment systems.
Online courses create a strong ~ 3.93 3.70 3.95
learning community for stu- (.27) (.43) 21
dents.
3.95 3.80 3.96
(.12) (:35) (:27)
The use of instruc- ~ Currently, media differs from 4.00 3.93 4.00
tional media. the past. (.00) (.25) (.00)
Digital media stimulates 3.88 3.73 3.98
learners’ interest the most. (.37) (.61) (.13)
Teaching media should be 3.91 3.92 3.94
modern and relevant. (.28) (.27) (.24)
Prioritise digital media over 4.00 4.00 4.00
handmade. (.00) (.00) (.00)
Use media that helps under- 3.95 3.95 3.98
stand modern Thai culture (.21 (.21) (.15)
and society.
3.92 3.87 3.97
(.14) (:26) (.09)
Assessing and eval- Emphasising assessment 3.75 3.68 3.63
uating students. for development rather (.74) (.75) (.91)
than judgement.
Currently, assessment should be  3.86 3.79 3.90
done using technology. (41 (.46) (.36)
Focus on measurement, flexi- 391 3.85 3.80
bility, and applying knowledge  (.28) (.62) (.49)
at work.
Emphasise measuring prob- 3.80 3.83 3.92
lem-solving and analytical skills (.49) (.38) (.276)
in complex situations.
Emphasising individual student ~ 3.85 3.57 295
assessment. (.53) (.83) (.92)
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school teachers Students

administrators (N=175) (N=170)
Dimensions Items (N=80)

Mean Mean Mean

(SD) (SD) (SD)

3.83 3.74 3.67

(.22) (.34) (.29)

Note. N=435.
Source. Own research.

There’s a strong consensus on revamping Thai language education for a rapidly
changing world. Both school administrators (Xx=3.96) and students (x=3.95) pri-
oritise adapting instruction to societal shifts. Administrators view online learning
platforms as a crucial tool that aligns with students’ preferences for engaging
media (x=3.97). Developing well-rounded learning skills (x=3.94) is another key
focus for both groups. This includes creating stimulating learning environments,
offering students choices in learning formats, and providing constructive feed-
back. They further emphasise the importance of media integration for educational
purposes (x=3.85). They encourage teachers to use formative assessment to guide
student development, focusing on assessing students’ adaptability to change
and technology utilisation (x=3.85). It is also crucial to tailor curriculum
development to these adaptations (X= 3.81). The average score of 3.65 views
technology integration as a supplementary tool, despite its importance. Overall,
this highlights a collaborative effort to equip Thai language learners with the adapt-
ability and skills needed to thrive in a dynamic world. Thai language instructors
recognise the need to revamp instructional methods for the modern world. Their
focus prioritises developing students’ strong learning skills (average score: 3.92),
followed by integrating language conversion techniques and educational tools
(x=3.87). They also view the utilisation of online resources (x=3.80) and effective
assessment methods (X=3.74) as crucial. Adaptability to societal changes (x=3.73)
is a key element, while technology integration comes in as a supplementary tool
(X=3.62). This highlights a shift towards equipping students with the adaptability
and skills to navigate an ever-changing world.

Students prioritise engaging learning media (X=3.97) in Thai language instruc-
tion for the modern world, particularly online resources (x=3.96).This highlights
a desire for interactive and accessible learning. Developing strong learning
skills (x=3.95) and language conversion techniques (X=3.86) are also important.
Interestingly, assessment and evaluation (X=3.67) rank lower, followed by
adaptability to change (x=3.64) and technology use (x=3.63). Figure 1 suggests
that the age of the instructor may influence these preferences. This data provides
valuable insights for tailoring Thai language education to better engage students
in the modern world.
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Figure 1
The average opinions of teachers of different ages
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Note. N=175.
Source. Own research.

The survey results (Image 1) reveal interesting variations in how Thai language
teachers across different age groups view teaching methods. While all teachers prioritise
essential employment skills (X=12.19), there are some differing opinions on certain as-
pects. Younger teachers (25—35) and older teachers (46+) share similar average scores
(Xx=4.00), while mid-career teachers (36—45) have slightly different priorities (x=0.11).
Interdisciplinary Teaching: Younger teachers place a higher value on this compared
to mid-career and senior teachers (x=0.14—0.17). Cultural Communication, Learning
Skills, and Teaching Media: All age groups show high agreement (x=0.01). Online
Resources: Younger teachers show greater enthusiasm compared to older teachers
(x=0.23). Adaptability and Assessment: All age groups prioritise these equally (x=11.8).
Significant differences emerge in three areas: Global Communication and Changes
in Thai Language: Younger teachers value these more (x=3.88, 3.68) compared to tech-
nology use (x=3.59). Technology Integration: Older teachers place the most importance
on technology (X=3.65), followed by global communication (X=3.65) and language
changes. Mid-Career Teachers: Take a middle ground on these three aspects.

These findings suggest a generational shift in teaching priorities. Younger teach-
ers value preparing students for a globalised world (“The world has changed from
what it used to be. It’s not that technology isn’t important; it is very important. How-
ever, to help Thai children step into the global world, we must focus on training them
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to use English alongside Thai.” [IT]), (““We are modern teachers, all proficient in using
technology. Therefore, using English alongside Thai is considered a new and chal-
lenging aspect for Thai teachers.” [IT5]), Additionally, the research findings include
the interesting opinion of one teacher. (“Currently, technology alone is not enough.
The personalities of Thai language teachers today should also change. Modern Thai lan-
guage teachers must be contemporary and dynamic, not outdated, as personalities
can effectively attract students.” [IT3) while older teachers lean towards technology
integration. (“Technology is very important these days. Students will be more inter-
ested in learning if the lesson incorporates technology.” [IT1]). This data can inform
strategies to bridge these gaps and create a more unified vision for Thai language
education. Most Thai students prefer using technology for teaching Thai due to its
enjoyable and captivating nature. Students perceive technology as a means to improve
the effectiveness of Thai language learning and advocate for teachers to incorporate
a broader range of contemporary Thai teaching resources. (“I like it because it’s more
fun and interesting than traditional learning methods.” [IS1], “I want teachers to use
a wider variety of modern technology-based teaching resources for Thai language
instruction.” [1S4])

DISCUSSION

This research addresses a key issue in Thai language education: balancing 21st-centu-
ry skills with a strong foundation in the Thai language. Findings show that respondents
prioritise work-related skills, aligning with the National Education Plan (2017-2036),
which aims to develop learners with 21st-century skills based on the 3Rs (reading, writ-
ing, arithmetic) and 8Cs. The 3Rs focus on basic literacy and numeracy, while the 8Cs
include critical thinking, creativity, collaboration, communication, media literacy, I[CT
literacy, career skills, and compassion (Sakonnakhom Lekathikan Sapha Kan Sueksa,
2017). These are defined as essential characteristics for Thai children in the 21st century.

However, the strategy for human resource production and development, research,
and innovation to enhance national competitiveness, as specified in the current ver-
sion of the National Education Plan, aims to promote integrated learning of specialised
knowledge in science, engineering technology, mathematics (STEM), and English
language skills development. This contradicts the stated objective of the 3Rs, which
aims for learners to be able to read, write, and perform arithmetic. The government
has yet to prioritise the development of Thai language skills among students, which
is essential both for establishing a solid educational foundation for Thai learners
and emphasis of its status as national language.

Unfortunately, the existing data has shown negative implications for Thai students’
academic achievement following the criteria of Programme for International Student
Assessment (PISA). That is Thai students consistently score lower than students from
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all other Asian economies, including Singapore, Macao-China, China (including Bei-
jing, Shanghai, Jiangsu, and Zhejiang), Hong Kong SAR, and Japan. The PISA test,
administered in August 2022 by the Institute for the Promotion of Teaching Science
and Technology (IPST), assessed 8,495 students from 279 schools across Thailand.
The 2018 PISA results showed lower average scores for Thailand in reading (x=379),
mathematics (X=394), and science (X=409) (Technology, 2022). Moreover, com-
pared to the 2018 data, the average scores of OECD member countries in all three
areas showed a decline. If this trend continues unaddressed, it suggests a sustained
decline in academic performance, as illustrated in Figure 2. This underscores the need
for immediate action to address the issue.

Figure 2
PISA 2022 assessment results for Thailand
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Note. The text to the left of the numbers is “average score.”
Source. Sathaban Kan Son Witayasat Lae Theknoloyi, 2023 (CC-BY)

Thailand’s low PISA scores highlight the urgency of improving Thai language skills.
because strong Thai language proficiency is the foundation for effectively learning
other languages. In education policy, the government and Ministry of Education need
to prioritise Thai language development alongside STEM subjects.

The second observation, based on Thailand’s National Language Strategy (2018—
2024), highlights the alignment between research on language skills and the strategy’s
focus on language for sustainable peace. This suggests that the sample groups prioritise
communication skills to foster collaboration. The Royal Society Commission recom-
mends using the mother tongue as a foundation for learning other languages and pro-
moting bilingual education by integrating the native language and Thai. However,
this policy creates ambiguity for students in choosing between the official and native
languages, affecting their reading, writing, analysis, and problem-solving abilities.

The 2022 nationwide Reading Test (RT) showed a mean reading proficiency of 79.93%
among Thai students, while the National Test (NT) in the Thai language had an average
score of 55.86% (Office of the Basic Education Commission, 2023). To adapt to the vol-
atile, uncertain, complex, and ambiguous (VUCA) world, Thailand should implement
a bilingual education policy that integrates Thai and English rather than promoting local

979



980

Local Cultures and Societies

languages alongside Thai. Any changes should be carefully evaluated with input from
education experts to ensure their relevance to Thailand’s educational needs.

The Basic Education Commission should also revise the Thai language curriculum
to align with the BANI world and the country’s 4.0 development plan, aiming to pro-
duce global citizens with 2 1st-century skills. The current curriculum, based on the 2008
framework, may not address modern challenges due to shifts in globalisation, techno-
logy, and socio-political factors. To improve alignment, the curriculum should integrate
advancements in 11 domains, including technology, employability skills, cross-cultural
communication, language adaptation, global communication, online resources, inter-
disciplinary instruction, and innovative assessment methods. This would strengthen
the effectiveness of Thailand’s Thai language education policy.

Existing teaching methods must be revised to integrate the Thai language
into the modern world. Emphasising the teaching strategies identified across 11 aspects
in this research is crucial. Many of these align with Thai language teaching methods
in U.S. Buddhist temples, where technology is used to teach Thai in various settings.
This includes prioritising interactive learning, fostering creative problem-solving,
and incorporating educational apps alongside traditional methods. These strategies are
consistent with research by Andrea Leskova et al. (2023), which highlights the impor-
tance of adapting educational policies to modern needs. The authors advocate for cul-
tivating digital intelligence (EQ) alongside traditional intelligence (IQ), preparing
individuals for the complexities of contemporary society.

The proposed policies aim to equip individuals with cognitive, technical, metacog-
nitive, and socio-emotional skills necessary for the digital era while ensuring a balance
between technology use and mental health. Emphasising values, critical thinking,
and digital literacy will enable individuals to navigate the fast-paced technological
advancements of the 21st century (Leskova et al., 2023). The COVID-19 pandemic
has exacerbated learning loss, particularly in Thai language proficiency, highlighting
the need for policies to enhance Thai language education. This includes investments
in teacher training, curriculum development, and infrastructure. Early language inter-
vention programs and technology integration can further improve learning outcomes.

Promoting intercultural communication, critical thinking, and lifelong learning will
equip students with the resilience, adaptability, and global citizenship skills required
inthe VUCA/BANI world. Investing in Thai language education will empower students
to succeed in an increasingly interconnected and uncertain future.

CONCLUSION

This research examined the attitudes of school administrators, teachers, and students
towards Thai language education in the modern world. The analysis revealed broad
agreement across all groups, with average values between 3.41 and 4.00 on a Likert
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scale. The findings highlight a shared priority to adapt Thai language teaching methods,
emphasising essential skills for future employment, including soft skills, communi-
cation, analytical thinking, leadership, and intercultural communication. There is also
a focus on interdisciplinary integration and teaching Thai in international contexts.

The groups differ in some areas. School administrators prioritise adapting to societal
changes and online learning, while teachers focus on refining methods, integrating
technology, and assessing students’ adaptability. Students emphasise learning media,
language transformation, and adaptability. Age influences teachers’ views: younger
teachers prioritise global communication and linguistic evolution, while older teachers
focus on technology. Mid-career teachers show a balanced approach.

In conclusion, the research underscores the need to adapt Thai language teaching
to contemporary challenges, considering the perspectives of all local stakeholders
in shaping national policy.
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